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PLAN FOR TODAY

❖ Basic Considerations

❖ Contracting for Supervision

❖ Providing Effective Feedback

❖ Supporting Self Care Practices

❖ Q & A
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WHERE I’M COMING FROM…

2002-2007: Trained at University 
of Maryland and Fordham; had 
many wonderful supervisors

2012: Began 
supervising FDU
internships 2014: Started teaching 

doctoral course on 
supervision to practitioners

2019: School 
Psychology 
Supervisor’s 
Toolkit

2019-2021: 
Research 
with MSPIS 
winners



LEARNING 
OBJECTIVES

AFTER THIS 
WEBINAR YOU 

SHOULD BE ABLE 
TO...

how an intentional contracting process can help 
to establish a positive supervision relationshipExplain

at least three key questions to ask when 
planning a training experienceIdentify

two different strategies for providing 
feedback to internsDescribe

how intern supervisors can support the 
development of effective self care skillsDescribe



POLL #1

Who is Here?
• Practitioners

• Graduate students

• Faculty members

• Other?



POLL #2

How much experience do you have with supervision?
Expert: I’ve supervised many interns.

Advanced Beginner: I’ve had a supervisee or two.

Beginner: I have little or no supervision training or experience.



LET’S START WITH SOME 
BASICS…



SUPERVISION: WHAT ARE WE TALKING ABOUT?

Interpersonal relationship

Ongoing

Promote growth, learning, professional 
development

Evaluative

Quality control and gatekeeping

Hierarchical



TWO TYPES OF SCHOOL PSYCHOLOGY SUPERVISION

Clinical/Professional Supervision

Supervision of school 
psychology practice

Intended to improve skills

Must be provided by a 
school psychologist

Administrative Supervision

Management of logistics
(e.g., hiring/firing/tenure, 
compliance, performance 
evaluation)

Can be provided by a school 
psychologist



APA (2015) GUIDELINES FOR CLINICAL SUPERVISION 
IN HEALTH SERVICE PSYCHOLOGY

Domain A: Supervisor Competence

Domain B: Diversity

Domain C: Supervisory Relationship

Domain D: Professionalism

Domain E: Assessment/Evaluation/Feedback

Domain F: Problems of Professional Competence

Domain G: Ethical, Legal, and Regulatory 
Considerations



SUPERVISOR COMPETENCIES 
(FROM APA [2015] GUIDELINES FOR CLINICAL SUPERVISION IN HSP)

Models and 
Theories

Modalities Relationships Diversity

Feedback & 
Evaluation

Supervisee 
Emotions and 

Behavior

Ethical & 
Legal 

Standards

Reflective 
Practice

Gatekeeping
Supervisee 

Development



LACK OF TRAINING

• Only between 8-20% of school psychologists have had formal 
graduate-level training in supervision (Cochrane et al., 2010; Flanagan & 

Grehan, 2011; Guiney & Newman, 2021; Sliva et al., 2016)

• Supervision course typically only required for doctoral programs

• Most supervisors end up “learning through osmosis” and supervise 
they way they were supervised (Falender, 2018; Guiney & Newman, 2021)

• Simply borrowing from clinical and counseling psychology isn’t 
good enough; school psychology is special!



INTERN CHARACTERISTICS: THE ADVANCED STUDENT PHASE
(RØNNESTAD & SKOVHOLT, 2012)

• Focus on avoiding mistakes

• Want to be “perfect”

• Try to help everyone; struggle to set 
limits

• Highly dependent on supervisors

• Sensitive to perceived criticism

• Want to learn from observing role 
models

Lay Helper
Beginning 
Student

Advanced 
Student

Novice 
Professional

Experienced 
Professional

Senior 
Professional



SUPERVISOR CHARACTERISTICS: THE PROFESSIONAL PHASES
(RØNNESTAD & SKOVHOLT, 2012)

Novice 
Professional

• Finding their way

• Can experience 
disillusionment

• Take on too much

• Problem solving 
still effortful

Experienced 
Professional

• Feel more 
comfortable, 
authentic

• More flexible 
thinking

• More automatic

• Set boundaries

Senior Professional

• May feel bored

• “Seen it all 
before”

• Can enjoy 
learning from 
trainees

Lay Helper
Beginning 
Student

Advanced 
Student

Novice 
Professional

Experienced 
Professional

Senior 
Professional



QUESTIONS?



POLL #3

How are you feeling so far?
1. Overwhelmed: It’s clear that there is more to being a good 

supervisor than simply being a good school psychologist and I 
can see I have a lot to learn.

2. Comfortable:  A lot of this feels familiar to me but I can see 
there are some nuances and specifics to brush up on.

3. Underwhelmed: This is old news; tell me something I don’t know!



CONTRACTING & PLANNING

Building a Strong Foundation

This Photo by Unknown author is licensed under CC BY-SA-NC.

https://www.schabell.org/2016/12/foundations-digital-transformation-fixing-slow-delivery.html
https://creativecommons.org/licenses/by-nc-sa/3.0/


“…the quality of the 
supervisory relationship is 
essential to effective clinical 
supervision”
APA (2015) Guidelines for Clinical Supervision in Health 
Service Psychology



RE
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Supervisory 
Relationship

Learning 

Styles

Communication 
Styles

Interpersonal 
Styles Goals

Cultural 
Characteristics

Trust



BUILD TRUST THROUGH 
CONTRACTING

• A contract is a document; 
contracting is a process

• University-provided contracts 
may not be enough; develop 
your own approach

• Investing time up front to 
clarify expectations can save 
headaches in the long run

• Interns feel more comfortable 
when they know what to 
expect

• Modeling norms of open and 
clear communication



CONTRACTING ANSWERS QUESTIONS

• Who is responsible for what?

• What is my role?  What is your role?

• When will we meet?

• Where/how will we meet?

• How often will we meet?

• How long will this relationship last?

• What if more supervision time is 
needed?

• How should we contact each other?

• What happens in a crisis?

• Who will provide backup 
supervision?

• Will there be observations?

• How will feedback be provided?

• How is evaluation going to work?

• What happens if there are concerns 
about development or progress?



COMMENTS ON CONTRACTING

“The contract 

provided 

professional 

boundaries…for 

both me and the 

supervisee.”

“This supervision process 

helped me to see the 

value of contracting 

thoroughly” 

“I realized [only] a 
few sessions into our 
process that being 
clear about 
expectations was 
vitally important…I 
wish that I had 
clarified and checked 
for understanding”



CONTRACTING AND CULTURE

“Supervisors are encouraged to infuse diversity into all 
aspects of clinical practice and supervision, including 
attention to oppression and privilege and the impact of 
those on the supervisory power differential, relationship, 
and on client/patient and supervisee interactions and 
supervision interactions.” (APA [2015], p. 36)

It’s the supervisor’s job to establish that “diversity is always 

on the table” and introduce discussions related to cultural 

identity factors.



USING YOUR CONTRACT: REAL LIFE 
EXAMPLE

After this VERY long school year your supervisee, who has generally 
had a positive attitude despite all the challenges, is beginning to seem 
distracted and disengaged. She has arrived late to several supervision 
sessions and even asked if she could skip one to spend time working on 
her dissertation. Sensitive to the possibility of the supervisee being 
worn out after months of remote learning, you turn to the supervision 
contract as a tool for getting things back on track: “I know I’m 
exhausted, but remember that we both agreed to meet each Tuesday 
from 1-2pm to work towards your goals of building independence as a 
future school psychologist. This is a good opportunity to take a look at 
our supervision contract as we head into this final stage of internship. If 
there’s anything either of us thinks needs to be revised to best meet 
your goals, we can talk about it.”



CONTRACTING 
RESOURCE

Adaptable supervision contract



CONTRACTING 
RESOURCE

Supervision Planning Interview



QUESTIONS ABOUT 
CONTRACTING AND PLANNING?



STRETCH BREAK?



FEEDBACK
Strategies for Supporting Growth and Development

This Photo by Unknown author is licensed under CC BY-NC.

http://www.pngall.com/feedback-png/download/33101
https://creativecommons.org/licenses/by-nc/3.0/


“Without feedback, mistakes go 
uncorrected, good performance is not 
reinforced, and clinical competence is 
achieved empirically or not at all” (Ende, 

1983, p. 778).

“I needed more criticism…to see what I was doing and what I 

was not doing.  Most of the time I had to figure out what I 

wasn’t doing.  This was hard because I didn’t have as much 

structure…It didn’t give me any boundaries.” (Magnuson et al., 

2000, p. 200)



CHARACTERISTICS OF EFFECTIVE FEEDBACK

Clear Specific Timely Respectful Sensitive Balanced Behavioral



TECHNIQUE:  THE FEEDBACK SANDWICH
(JAMES, 2015)

• All three parts (beginning, middle, and end) 
should share same focus

• Statements must be specific to be useful

• Don’t avoid the “meat”

• Watch your “buts” 

• Open-faced sandwich:  one positive 
comment instead of two



TECHNIQUE:  THE PENDLETON METHOD 
(PENDLETON, 1984)

1. Supervisee identifies what went well (+)

2. Supervisor confirms and extends upon areas of success (+)

3. Supervisee identifies things that need to improve (-)

4. Supervisor shares impressions of things that need improvement (-)

Supervisee 
impressions (+)

Supervisor 
impressions (+)

Supervisee 
impressions (-)

Supervisor 
impressions (-)



DELIVERING DIFFICULT 
FEEDBACK 

• Begin with strengths

• Address weaknesses simply, 
clearly, and explicitly

• Provide specific examples

• Be kind, honest, straightforward

• Encourage the supervisee to 
express feelings 

• Brainstorm solutions together

• Monitor for shame

• Restate expectations and a 
clear action plan



FEEDBACK EXAMPLES

Try This…

• Talking ASAP after the intern 
presents at an IEP meeting to review 
what went well and what didn’t

• “You provided multiple examples of 
how the strengths and weaknesses 
indicated in the testing results connect 
to things we are seeing in the 
classroom.”

• “I noticed you take a lot of notes 
during each counseling session, which 
shows you are invested in the case, 
but I wonder how it would feel for the 
client if you made more eye contact?”

Not That…

• Talking on Friday about the IEP 
meeting from Tuesday

• “Your report was great!”

• “You need to put down the notepad 
and look at the student.”



FEEDBACK 
RESOURCE

Tips for Providing Feedback



QUESTIONS ABOUT FEEDBACK?



SELF CARE

Supporting Development of Effective Habits



WHY SUPERVISE FOR SELF CARE?

• NASP (2020) Standards emphasize ethical 
obligation to maintain wellness and address 
personal problems that compromise professional 
effectiveness

• Supervisees have cited personal problems and 
heavy workloads as reasons for engaging in 
ethically questionable behavior (Worthington et al., 
2002)

• Supervisors are vicariously liable for the work of 
supervisees; want to ensure they are functioning 
effectively and ethically



WHAT CAN SUPERVISORS DO?

Teach

PlanModel



SELF CARE BIG IDEAS (DOROCIAK ET AL., 2017)

Self care…

▪ Should be multidimensional

▪ Should be purposeful

▪ Is a process

▪ Promotes healthy functioning 
and enhances well-being



SELF-COMPASSION AS SELF CARE
(NELSON ET AL., 2017)

Self kindness

Common humanity

Mindfulness

Do you speak to yourself 

the way you would to a friend?



METHODS OF SELF CARE (GUINEY, 2019)

Professional 
Support

• Supervision

• Professional 
association 
membership

• Professional 
association 
leadership

• Attending 
conferences

Personal 
Support

• Friends

• Family

• Pets

• Religion or 
spiritual 
practice

• Therapy

Balance

• Vacations

• Walks

• Boundaries

• Balancing 
work and life

• Balancing SP 
role

• Accepting lack 
of balance

Cognitive 
Strategies

• Disputing 
unhelpful 
thoughts

• Remembering 
why you 
choose to be 
a school 
psychologist

• Mindfulness

Physical Self 
Care

• Healthy 
eating and 
drinking

• Scheduling 
physical 
activity

• Time in nature



POLL #4

How would you rate your self care?
1. Excellent. I am well and balanced almost all of the time.

2. Good. I have ups and downs, but I know what strategies work for me and I use 
them when I need them.

3. Fair. I know the types of things I should do for self care, but I’m not great about 
doing them consistently.

4. Poor. I’m a stressed out mess pretty much all of the time.



HOW IS YOUR SELF CARE?

• Remember: supervisors are 
powerful role models!

• Interns may need help learning to 
set limits and maintain boundaries

• Share your own journey and 
lessons learned – make the implicit 
explicit



DO AS I SAY, NOT AS I DO?



SELF CARE 
RESOURCES

Self-care assessment and 

plan template



QUESTIONS ABOUT 
ANYTHING?

mguiney@fdu.edu

mailto:mguiney@fdu.edu
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WHO KNEW FOOTLOOSE CAN TEACH US ABOUT SUPERVISION?


