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Resources

+ PowerPoint Handouts

* Intervention System Worked Example

+ MDT review and selection guidance

+ MDT team compact

+ Sample MDT meeting schedule

* MDT meeting norms

+ Coach position descriptions

+ Sample Implementation Record

+ Individualized Intensive Intervention Plan Worksheet
+ Group Intensive Intervention Plan Worksheet

Purpose

Establishing a comprehensive intervention system in your building ensures
efficient, effective, and equitable access to Tier 2 and Tier 3 intervention to meet
the academic, social-emotional, and behavioral needs of all students, including
students with disabilities. A comprehensive intervention system defines teaming
structures to support the advanced tiers, provides guidelines for assessment
and data analysis, lays out a detailed intervention platform, describes how
supports will be intensified and individualized via data-based individualization
(DBI), and plans for supporting interventionists. The more detailed the
intervention system, the better prepared your team will be to install and
implement the advanced tiers of your building's MTSS framework.




Intended Outcomes

Participants will be able to identify and define the key aspects of a
comprehensive intervention system.

Participants will evaluate their buildings teaming structures and make/refine
plans to establish a team to oversee implementation of the advanced tiers.

Participants will organize their intervention supports and identify gaps in their
building literacy intervention platform.

Participants will examine their available assessments and data analysis
procedures for evaluating intervention supports and outcomes.

Participants will explore example decision rules for evaluating student
intervention data and intensifying support.
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1.0 Introduction: MTSS and the Intervention System

4
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Agenda
1.0 Introduction: MTSS and the Intervention System
2.0 Chippewa Hills Intervention System Implementation Story
3.0 Who: Establishing your Multi-Disciplinary Team
4.0 What: Interventions and Data Sources

5.0 How: Intensifying support within a comprehensive Intervention
System

4
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Acronym Introduction

- DBI= Data Based Individualization

« |LI=Intensifying Literacy Instruction

* [lIP= Individualized Intensive Intervention Plan
* |[EP= Individualized Education Plan/Program

» MDT= Multi-Disciplinary Team

* GLT= Grade Level Team

* MTSS=Multi-Tiered Systems of Support

» SLT= School/Building Leadership Team

4
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A Traditional Approach to MTSS

* You must have a strong Tier 1, before
you can work on Tier 2 (or 3)

» Students placed IN Tiers

Targeted
Intervention

* The general education teacher is
responsible for Tier 1 and Tier 2

« If Tier 1 and 2 fail, a student problem
solving process begins

» Special education (and special education
staff) are outside of the MTSS system

Do,
0 MiMTSS
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An alternate approach...students

 Students flexibly move within varying levels of
instructional support

« All students access the supports they need

when they need them

All students can access all

* Focus on instructional problem solving, not o

student problem solving
» Students with disabilities are fully integrated

11
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Problems with the Traditional Approach
* The “Tier 1 Problem” is never solved
 Students are not their tier
» Special Education (staff, students, instruction) is excluded
+ Student problem solving approach is deficit-based
* No team-based leadership in the advanced tiers
« Indistinct implementation of Tier 2

Fuchs & Fuchs, 2017
. -
0 MiMTSS
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An alternate approach...teaming

» Schools work to improve both the Advanced
and Universal Tiers simultaneously

* Grade Level Teams (GLTs) focus their energy
on the Universal Tier (Tier 1)

All students can access all

* Ateam is developed (the MDT) to focus on -

implementation of the Advanced Tiers (Tiers 2-
3)

* The teams coordinate supports

* Neither team is more important than the

other
12
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An alternate approach...resources

« All students receive high quality Tier 1 (GLTs
are focused on this)

« All students who need it, participate in a
validated intervention platform.

» Validated assessments monitor student
progress

Al students can access all
supports

» Decision rules are used to guide teams in the
process of intensifying selected interventions

* An Intervention System Document is developed
which guides teams in the implementation of the
Advanced Tiers 13
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2.0 Chippewa Hills Intervention System
Implementation Story

B
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What is an Intervention System?
* Guidance/Plan used by MDTs to ensure efficient, effective, and equitable
access to Tier 2 and Tier 3 intervention that outlines each of the following:
+ 5 sections:
1. Teaming structures
Intervention Platform, Placement, and Grouping
Assessments and Data Analysis for the Advanced tiers
Individualized Intensive Intervention Supports (DBI Procedures)
Supports for Interventionists

o h 0N
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Setting the Stage: Chippewa Hills School District
Large geographic district in Central Michigan
Total enrollment: 1,846 @ b @ : 4
Barryton Elementary: 194
Mecosta Elementary: 236

Weidman Elementary: 281 i © I‘iL.:'g:E “’f;'" s
CH Intermediate School: 559 e N - =)

Moriey 3
CH High School: 465 /- arrricuss)
Mosaic School: 111 ) i /

Recipient of State Personnel Development Grant (2016)
MiBLSI Partner District since 2016

Tocmca Ass sance onter
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Universal Prevention

Providing a Multi-Tiered System of Supports:
Ideal vs. Reality

Intervention

15%

30%

4
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MIMTSS DBI Model Demonstration Project Goals

* Collect feasibility information on
Implementation of Intensifying Literacy
Instruction in authentic settings

Can it be implemented with fidelity?
What barriers need to be removed?
What resources are needed to support the work?
» Develop training/coaching/resources for
teachers Intensifying Literacy Instruction

» Collect outcome data on students
participating in Intensifying Literacy -
Instructiont®

3
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Impact of COVID-19 on Primary Students

Mean Acadience Composite Score Comparison
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Source: Acadience Benchmark Data 2019-2020 Chippewa Hills School District
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Flipping the Pyramid

3.0 Who: Establishing Your Multi-Disciplinary Team

« All staff implemented new
interventions with fidelity

» Team monitored fidelity and

ensured equitable access to
intervention

» 136 students who began the
year below benchmark met
grade level expectations by the
end of the year!

4
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Student Outcome Data Explored
Comparison of Benchmark Status Distributions Mean Percentile Change from Fall to
Fall to Spring Spring by Grade
60
Benchmark | Fall Spring
Status n (%) n (%) 50
Above 160 (23%) 237 (35%) ©
At 129 (19%) 174 (26%) »
Below 97 (14%) 105 (16%)
Well Below | 299 (44%) 153 (23%) »
i N
0 H H M N
Kindergarten 1st 2nd 3rd 4th
mFall OSpring OGrowth
P
2 MiMTSS
22

Team-Based Leadership is an Essential Component of MTSS

» School or Building Leadership Team
oversees the overall MTSS
implementation

» Grade Level Teams are responsible for
Tier 1/Universal instruction

* Multi-disciplinary team is responsible
for the Advanced Tiers:

= Tier 2 intervention
= Intensifying Support (DBI)

MDE MTSS Practice Profile, 5.0 (2020)

24
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Benefits of an MDT supporting Intensifying

Students experiencing significant and persistent challenges in learning to
read generally require:

= Wrap-around services (support for other areas such as behavior, social/emotional, fine
motor, attention, speech and language, etc.)

= Innovative approaches (when standard, validated methods fail)

= Continual Problem-solving

= Significant time and resources

No single teacher can possess all the necessary knowledge and skills
“Multi-Disciplinary” suggests a broad range of skills and expertise

Think of an MDT as a panel of experts working together to solve the most
significant and persistent learning challenges faced by your students

Do,
2 MiMTSS
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MDT Team Responsibilities
» Coordinate/analyze data for the advanced tiers:
= Placement
= Diagnostic
= Progress Monitoring
= Fidelity
» Group students for intervention
» Monitor academic and behavior interventions
 Design Individualized Intervention supports
» Provide support and coaching for Intervention Providers
2% MiMngi
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Building a Strong MDT: Who

Interventionist/
Teacher

Intervention
Instructional
Coach

Systems C Advanced ert Support
Facilitator Tiers
4
7 MIMTSS
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MDT Member Time Commitments

» Systems Level Meetings(4-8 hours/month)
* Individual/Group Intensification Planning Meetings (4-8 hours/month)

» Ongoing (daily/weekly) duties as assigned (varies by team member):

= Assessment (progress monitoring, diagnostic academic assessments,

functional behavior observation)
= Fidelity observation
= Delivering Intervention

=

= Data analysis

L —}

L
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Installing your MDT
1. Set-up your file system
2. Select team members

3. Define team purpose and responsibilities (coordinate with other
teaming structures)

4. Define member roles and responsibilities
5. Establish a preliminary schedule for team meetings

Do,
2 MiMTSS
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Prepare

« Establish a team folder
» Save a copy of each of the key documents to the folder
* Create the following sub-folders:

= Team agendas/operating procedures

= Intervention Resources

= Fidelity

= Data Summaries

= Individual Plans

» Assign someone to manage to folder; provide access to all other MDT members

4
3 MIMTSSf
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Key Documents
Reference Documents
* MDT Selection and Recruitment Guidance
* Instructional Coach for Interventions Position Description
» Systems Coach for the MDT Position Description
» Sample Norms document
Working Documents
* Intervention System
» Team Compact
* Preliminary Schedule

4
% MiMTSS

» Implementation Plan

30

* Read the MDT selection and recruitment guidance.
* Think about it:

= Why did your administrator select you to be part of your school’s
Multidisciplinary Team?

= Why is intensifying literacy instruction supported by a team?
= Who else might you need to recruit to be part of your MDT?

Select Team Members

4
2 MIMTSS
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https://docs.google.com/document/d/1vW69P0LzAxhiuZSLMm4CAkZHM1CCMz4Q/edit

Define Your Team’s Responsibilities

» Read Part 1 of the Intervention System Document
What initial edits would you like to Part 1?
Review the Team Purpose, Team is responsible for, Decision Making, and Limits

to Decision Making portions of the team compact (make adjustments as
necessary)

You may want to make a table like the one on the following slide to help your
team complete this activity.

Who will communicate the MDTs role/responsibilities with other building teams?

Ly
3 MiMTSS.
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Define Team Member Roles and

- Responsibilities

» Review the position description documents

» Work with your team to assign members to complete each of the
roles
= Interventionist
= Instructional Coach for Interventions

» Do you foresee any barriers (e.g., schedule conflicts, lack of

training/resources, time limits, caseload, other responsibilities) that
might prevent staff from fulfilling their roles?

. g
35 MIMTSS
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Example Teaming Structure Snapshot

Data Used in Decision Making System Level: Classroom Level: Group/Student level:
+  Attendance +  Acadience Benchmark +  Acadience Benchmark
* MsStep +  Curriculum Based + Intervention Placement Tests
* Acadience Benchmark Assessment (unit/chapter test, + Progress monitoring

« SWIS lesson assessment, work + Diagnostic Assessment

* RTFI samples) +  Functional Behavior
+ Informal Reading Assessment Assessment
+ SWIS +  Fidelity
Meeting Frequency 3 X'slyear Weekly Weekly
Membership Principal Classroom Teacher + Principal Principal
Grade-Level Representatives Reading Specialist
Special Education Representative Special Ed Teacher
School Psych
SLP
Counselor

Authority School-wide PBIS, School Tier 1 Instruction and Behavior Tier 2 Intervention, Intensification,

climate, new initiatives, master Support, curriculum plan Special Education Support,
schedule intervention grouping/scheduling,
34 para responsibilities

4.0 What: Interventions and Data

Ly
3 MIMTSS

mmmmmmmmm e Carter

36


https://docs.google.com/document/d/12xTJ89YRiRrLLDjGbvPkuTeQpIHORA31vG0ekcaKDsI/edit
https://docs.google.com/document/d/1O1N9fwFYPWVmy5vGbUdhdKCQNLx1pnXM/edit

The MDT is Responsible for the Advanced Tiers

€&—— Multi-Disciplinary Team
(Includes special education
teacher, school psychologist,
and other related service
providers)

Grade Level Teams

37
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5 steps in the DBI Process

Intervention
Program (2., Tier 2,
‘Standard Protocol,
Secondary Intervention)

1. Implement a Validated Intervention Program

2. Monitor Progress

If students don’t respond... eﬁsy%
3. Collect diagnostic academic or functional behavior - %::S\f
data

Assessment/Functional

il

4. Design and implement an intervention adaptation
5. Monitor progress in the adapted intervention

Repeat steps 3-5 until student responds (is on track
to meet grade level benchmark) o,

gress Monitor

. I

s,

«
Fespons®

4
3 MiMTSS

<

Source: National Center for Intensive Intervention
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DBI, a Process for Providing Support in the Advanced Tiers

o =
Aespons
Diagnostic Academic
Assessment/Functional
Assessment
Tier 3 —
Adaptation
Progress Monitor
£5PO,
SV
38 Graphic: National Center for Intensive Intervention
— Peopons
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The foundation for ILI: Validated Interventions and Assessments

Standard protocol interventions that are

research-based form the basis for

intensification Validated
Progress should be monitored for all Intervention
students in intervention using global Program
outcome measures (e.g., probes, curriculum-

based measures) and mastery measures to
determine if changes are needed

All students with demonstrated need
(scores below benchmark expectations
should have access to validated intervention
programs

This includes students with disabilities®

4
MIMTSS
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Critical Reading Skill: Simple View of Reading

X

Ability to read words
accurately and
quickly

Ability to extract and
construct meaning
from spoken
language

Ability to extract and
construct meaning
from text

(Gough & Tunmer, 1986; Hoover & Gough, 1990; Tunmer & Hover, 2019)
41
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Language Comprehension Learning Progressions

LANGUAGE COMPREHENSION

From “Intensifying Literacy Instruction” (St. Martin, Vaughn, Troia, Fien, & Coyne, 2020)
43

43
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Word Recognition Learning Progressions

NOVICE READER

SKILLED READER

WORD RECOGNITION (DECODING)

.

From “Intensifying Literacy Instruction” (St. Martin, Vaughn, Troia, Fien, & Coyne, 2020)
42
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Selected Intervention Programs/Practices (Example)
Grade Word Reading Comprehension
K Intensive Phonological Awareness X
ECRI Tier 2
1 Intensive Phonological Awareness X
Kinder. ECRI Fast Track
ECRI Tier 2
2 Intensive Phonological Awareness X
18t ECRI Fast Track
ECRI Tier 2
3 Phonics for Reading Reading P! Intervention
Quick Reads
4 Phonics for Reading, Rewards Reading P! Intervention
Quick Reads
5 Phonics for Reading, Rewards Reading P! Intervention
Quick Read¥

44
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An Intervention Platform

Outlines the resources available, how students access those resources, and
how students are grouped:

Selected Intervention Programs/Practices (Example 2)
Grade Word Reading Comprehension
K Intensive Phonological Awareness Language for Learning
Reading Mastery
1 Intensive Phonological Awareness Language for Learning
Reading Mastery
2 Intensive Phonological Awareness Language for Learning
Reading Mastery
3 Corrective Reading Reading PI
Quick Reads
4 Corrective Reading Reading PI
Quick Reads
5 Corrective Reading Reading PI
Quick Reads
o
s MiMTSS

45

Entrance Criteria and Grouping (1! Grade Example)

Universal Screening
(all students)

Acadience
Composite
<113

Acadience
Composite
>113

PSF>40 PSF<40 PSF>0
and ’ or ’ ‘ and CLS=0 PSF=0
CLS>27 CLS<27 CLS>0
(Enchment ) (__ 1stTier 2 ECRI Groupby cLs) ) (K Fastirack ECRI )-(_Phonemic Awareness

47

47

Critical Reading Intervention Entrance Progress Family/Caregiver,
Skill Program or Practice | Criteria/Grouping Monitoring Student Voice and
Grade Name Guidelines/Exit Permissions
Level Criteria
Word Reading 1% Grade ECRI Tier | Benchmark PSF, CLS >58 & Parent Letter
Grade 1 2 CLS, or WWR WWR>13 on 3 Student Contract
below benchmark, | consecutive dates
CLS>0
Word Reading Kindergarten Fast | CLS=0 ECRI Mastery Parent Letter
Grade 1 Track checks, completion | Student Contract
of Fast Track,
CLS/PSF scores on
. 4
. track MIMTSS gl

46

* Read Part 2 of the intervention system document

Work Break 4.1: Intervention platform

+ ldentify the Intervention programs that your district has selected for
each grade level and reading domain (phonemic awareness,
decoding, fluency, comprehension).

* Discuss:

= Are there gaps in your intervention platform that need to be filled?
= Are the available interventions evidence based?

48

48

10/20/22
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4 Types of Data Fuel the Intensification Process

Universal Screening Data (e Ter s

Progress Monitoring Data
Fidelity Data

B np =

Diagnostic Data

Source: National Center on Intensifying Intervention

49 R
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-. Work Break 4.2: Universal Screening

* What Measure does your school/district use for universal screening?
* What is the criteria for determining the need for Intervention?
 Are all students assessed, including students with disabilities?

* How is that data used to determine which intervention a student
receives?

« Establish entrance and exit criteria for each intervention in your
intervention platform

4
51 MIMTSSf
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Purpose of Universal Screening Data

» Goal #1: Determine adjustments to
Tier 1 Instruction to ensure at least
80% of students are successful with
Tier 1 only

* Goal #2: Efficient and accurate
identification of students in need of
intervention
= Standard Treatment Protocol Intervention

(Tier 2)
= |ntensive Interventions for students with

significant and persistent needs (Tier 3)
50

50

Purpose of Progress Monitoring Data

» Ensure students are on track to meet their goals
 Allow the team to efficiently identify when changes are needed

@ESPON 5PONS,
B> &,L & Vo

P o

4
52 MIMTSS
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Components of Progress Monitoring Plan

» Measure selected that is
= Valid/reliable
= Sensitive to growth

Sample Progress Monitoring Graph

= Efficient to administer

= Aligned to the intervention

Instructional Change

» Goal: ensure goals are ambitious and
attainable

» Goal Line: Line from student
baseline score to goal, progress
monitoring data is evaluated in
relation to this line

Do,
5 MiMTSS
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You must have Sufficient Data

» Students need time to respond to the
intervention instruction

Lo S Do Not
» 1-2 progress monitoring data points is

not enough for a trend Make Any
i : . Changes to
* Acadience rule: 3 points are required the

since the last instructional change .
i Intervention
» General recommendation: 4-8 data

points

» Are there data collection issues that
need to be addressed?

4
55 MiMTSS
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-. Work break 4.3: Progress Monitoring

» Do you have rules guiding which measures are used to monitor
progress for which students?

= Which on-level measures will be used?
= When and how will below-level measures be used?

Do all students have goals set for the selected measure?

» Do you have a plan to ensure all students are being progress
monitored?

= Who will administer measures

= When will measures be administered

= Who will monitor progress monitoring data collection

oy
54 MIMTSS s
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Insufficient Data Example

40 | A
*

20 Jim—— S S 1

\ - o
1 | L6 i |
10 o 0"

oUT ‘

-

' A'ugu.st ' 'Septen%ber' " October  November

L
56 MIMTSS

Tocca Asss sance onter

56

14



Example Progress Monitoring Graphs
30 = 0% ‘ .
20 % l . u . 20
| ¢ 7z 8l9-%0 | L 1 |
10 PRI 10 012'1‘2—2
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<
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Focus on Fidelity First

* When we focus exclusively on student outcomes and ignore
teacher fidelity data, we can unknowingly adopt a student problem
solving approach that is often deficit-based.

» Students are not problems to solve, instruction is.

» Focus on what teachers ARE doing, so you can figure out what
they CAN do differently to support students.

« Fidelity data tells us what a teacher is doing.

4
5 MiMTSS
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Why might a student not meet expectations?

* They did not receive adequate
instruction (i.e., instruction
was not delivered with
adequate fidelity). ) -

* The instruction was not
sufficiently intense

Source: National Center on Intensive Intervention

4
58 MIMTSS
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Defining Intervention “Fidelity”

The extent to which we do what was intended
» Are we doing what we planned to do? Program Specificity,
Exposure/Duration

» Are we doing what the intervention developer/researcher/publisher planned
for us to do? Adherence

* |s the student receiving the instruction as intended: Quality of Delivery,
Student Engagement

Source: National Center on Intensifying Intervention. 5 Elements of Fidelity.

L
60 MIMTSS
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Fidelity Data Source 1: Implementation Records

1st ECRI Group 2_Implementation Record

[

AR bt ar 1t shord)Swkchsccoun. e

Session st Time

SessionEnd Time

Exposure/Duration

Student Aencance

o
o
o
o]
o
o

Student Engagement

roguiarord eading o

Segnaning)

o o
o SaunaSpeting vocucton s rcice o
o PR—, o
° [ea——— o
o o
o o

Program Specificity

e
S

MiMTSS

Summarizing Implementation Record Data: Exposure/Duration

10/20/22

61

Summarizing Implementation Record Data: Student Engagement

Date S1 S2 S3 S3 S4

1212 Engaged | Engaged | Absent Engaged | Engaged
12/10 | Engaged | Engaged | Absent Engaged | NE
12/13 | Engaged | Engaged | Absent |Absent |Absent
12/15 |Engaged | Engaged | Absent Engaged | Engaged
12/16 | Engaged |Engaged | Absent | Absent NE
SAvg |100% 100% 0% 60% 40%

» What is the group average?

 Are there attendance
concerns?

« Are there group behavior
concerns (need for universal
behavior support)?

« Are there individual behavior
concerns? (need for behavioral
intensification)

63

Date Start Time | End Time | Duration Planned dosage: Daily, 30
12/1/22 minutes/day
12/2/22 | 10:48 AM 11:15AM | 27 mi .
/2] 0:48 S minutes Note: On one of the days this group
12/3/22 | SNOW DAY . .
was combined with another group.
12/6/22 | SNOW DAY
12722 | SNOwW DAY * How many days did this group
12/8/22 receive intervention in December?
12/9/22 + How many days should they have
12/10/22 | 10:48 AM 11:15AM 27 minutes received intervention in December?
12/13/22 | 10:48 AM 11:15AM | 27 minutes ]
12114122 + What was the average duration of
12/15/22 [10:50AM | 11:15AM | 25 minutes sessions?
12/16/22 | 10:48 AM 11:15AM | 27 minutes 4=
6 MIMTSS
62
Summarizing Implementation Record Data: Program Specificity
IR=Irregular Words

Date |IR Ss BL |RW |Dec |[Sp SS=Sound Spellings

12/2 |C c c c BL=Blending

12/10 | C c c c c ¢ RW=Regular Words

1213 | ¢ c c c c - I

127151 C c c c S Dec=Decodables

12/16 | C c Sp=Spelling

S 100% 100% 100% 100% 80% 20% IS thls interventionist

Avg consistently completing all

lesson components?
64
64
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Fidelity Data Source 2: Observation

Routine | Explanation | Modeling Signaling Student CFU Error Pm-Flrml.ug| Routine Average
Practice Correction
Iregilar [NA 0 (3[NA o0 O3[NAo1203[NAo1 23[R o 3[NAo1203NAo12G] 5
words Part 1
Iregular [NA 0 (I(NA o (3NA 0 1@ 3|NA 01 203[NA o 3[(NAM 1 2 3|NA 0 1 203
words Part 2 243
PA NA o OQINA o GINAO01203INA 01 23NA o 3INA 01 203NA 0 1 203}
Blending 3
PA NA o0 3[NA o 3[NAo123[NAo0123NA 0 3[NAo123NAO123
na
SoundSpelling[NA 0 (3|NA 0 (J|NA 0 1 203|NA 0 1 2038 0 3[NA 012 3|®A 0123
Cards 3
Sound Spelling(NA 0 I[NA o C3[NA 01 203[NA 0 1 23[NA o (3[NA 0 1 2G]NA 0 1 203
Review 3
Blending |[NA 0 GINA o0 OINAO01203NAO0123NA 0 G2 o123(8o0123
3
RegularWord [NA 0 )NA 0 (JNA 0 ID3|NA 01 203|NA 0 GINAO123|NAO 123
Readi 3
Decodeable [NA 0 CI[NA @ 3|NAGD 12 3|Na o1 283[Na o GI[Na o 1 23[Na 0 1 203
Text 214
Encoding |[NA o0 3|82 o 3[NA@123(NAo123®A o0 3|NAo1283[EA 01 23
Practice 225
‘Component Routine VG210 ],
Average |3 263 211 3 3 25 3 Component AVG:z75_|P

65

-. Work break 4.4

* |s fidelity monitored in your school/district?
» How is fidelity monitored? (measure, who collects, frequency)
= For Exposure and Duration?
= For Student Engagement?
= For Program Specificity?
= For Adherence?

67

67

10/20/22

Fidelity Observation: Quality

Evidence-Based Practice Rating

Community of Positive Learning 01203
Organization of Instructional Materials 01203
Classroom Management 0 20
Student Participation and Engagement 01203
Use of Motivational Strategies 01203

66

66

Making Changes to Support Students
* ltis “teacher-nature” to help kids and make changes when something isn’t
working
= Sometimes we unintentionally to blame the curriculum or the student
= Great teachers often make many changes (sometimes in the course of a single day)
» Encourage your teachers to consider their own fidelity of practice first.
= You don’t need to wait until student data shows a need!
= Improving fidelity will improve outcomes for many students!

» When group level data suggest lack of growth...look to fidelity first!

68

68
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5.0 How: Intensifying support within a
comprehensive Intervention System

4
6 MiMTSS
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Student Response to Intervention: Example 2

NWF Correct Letter Sounds

core
>

R

N

3’..
AN

Octobor Novembor Docomber January February March April

ay -
- MIMTSS
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Student Response to Intervention: Example 1

ORF Words Correct Level 3
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Should we make a change?
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Are any of the last 3 data points on or above the goal line?
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| Group Intensification | | Individual Intensification

the interventionist to
intensify support at
the group level.
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Develop a Hypothesis

» Students are not problems to solve—instruction is

» We need to develop a hypothesis about what is preventing a
student from meeting their goal (i.e., root cause)

» A good hypothesis leads to action (i.e., an instructional change)
tied to desired results

» 2 possible hypotheses:
1. The student did not receive adequate instruction (e.g., poor fidelity)

2. The intervention is not sufficiently intense

73

Dimension 1: Strength

How well the intervention works
for students with intensive
intervention needs
(Standardized Effect Sizes).

« Look for interventions that report sizes
specifically for students who require
intensive intervention (students who
score in the 20* percentile or below)

4
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Dimensions of Instructional Intensity

+ Strength

» Behavioral support
« Comprehensiveness
« Attention to transfer

* Individualization

» Alignment

» Dosage

Source: Fuchs, Fuchs, & Malone 2017
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Dimension 2: Behavioral Support

The extent to which interventions

incorporate

a) Methods to promote self-regulation
and executive function.

b) Behavioral principles to minimize
nonproductive behavior.
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https://intensiveintervention.org/sites/default/files/Clarifying_Questions_Hypothesis_508.pdf

Dimension 3: Comprehensiveness

The number of explicit instruction
principles the intervention
incorporates.

» Examine sample lessons and note
the use of explicit instruction
principles.

7
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Dimension 5: Individualization

A validated, data-based process
for individualizing intervention, in
which the special educator or
interventionist systematically adjusts
the intervention over time, in
response to ongoing progress-
monitoring data, to address the
student’s complex learning needs.
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Dimension 4: Attention to Transfer

The extent to which an intervention

is designed to help students

a) Transfer the skills they learn to other
formats and contexts.

b) Realize connections between
mastered and related skills.

-
78
Dimension 6: Alignment
The extent to which the program:
a) Addresses the student’s full set of academic
needs.
b) Does not address skills the student has
already mastered.
c) Also incorporates a focus on grade-
appropriate curricular standards.
%
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Dimension 7: Dosage

!

The number of opportunities a
student has to respond and
receive corrective feedback during
the intervention’s lessons.

« |f this information is not provided in the manual,
review selected lessons from the intervention. | %
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Designing an intensification
» Set a meeting to make a hypothesis and develop a plan
= Group changes: Meet with interventionist/classroom teacher

= Individual changes: Meet with caregivers, interventionist, classroom
teacher

= Design an intensification based on the dimension of intensity
selected and potential intensification options

» Make only 1-2 changes at a time
» Determine how you will fidelity data related to the plan
* Implement the plan

83
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Need Guidance to help you Determine which Dimension to Intensify

. Group vs. individual Data Source Instructional Change
. . . } 7% imensiyohovorsoppor | ||~
» Consider diagnostic Data source
(fidelity measures, behavior , - 1E
observations, FBA, masery
measures, other academic [ T I —

diagnostics, etc.)

Provide data thresholds for
considering each dimension

[ o Disgros Do

Provide a sequential process to
prevent teams from making too many
changes at once.
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Closing Review

To effectively implement MTSS you need an intervention system to guide
supports in the Advanced Tiers.

Establish a multi-disciplinary team to oversee the intervention system.

Develop an intervention platform to guide intervention placement decisions
and ensure fast, equitable access to intervention

Develop guidance to support your teams use of data

= Universal screening data to determine who can access intervention

= Progress monitoring data to determine if interventions are working

= Fidelity data to determine if interventions are being implemented as designed
Decision rules can help guide your team determine when and how to make

. ional ch _ -
instructional changes o MIMTS )
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