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Introduction

The intent of this information is to help provide collective guidance in terms of practice norms, advocacy, and responding to potential ethical and legal issues throughout this pandemic. There are more questions than definitive answers, and we intend for this information to be dynamic in that the guidance will likely evolve over time as the pandemic changes and as we learn more information from a variety of sources.  We recognize that our members are seeking consultation and collaboration around many issues and we hope to team with everyone in that way.  We also recognize that situations vary greatly from district to district and between geographic locations across the state.  

Based on the Town Hall meetings in late August and the questions and issues raised by our members, we focused this guidance around the following key areas:  

1) School Psychology overall role and function

2) Evaluation (Determining student needs, making eligibility decisions, etc.)

3) Assessment (Using testing tools to contribute to data collection for the tier II or special education evaluation process)
4) Instruction and intervention

5) Behavioral observations and rapport with children

6) Trauma response, social-emotional learning, and mental health

7) Social justice and multicultural considerations

8) School personnel self-care

General Guidance and Considerations
· One overarching consideration is that now is the time for school psychologists to take the lead in crafting policies and practices within our districts/ISDs that recognize our knowledge base and competencies, and ask important questions that can guide the direction of our practice. 

· It is critical to advocate for systems level problem solving and help to guide our districts in efforts to effectively address student needs. MTSS is the exact framework that we need to focus on in the context of systems level problems. Given that the pandemic is a chronic, ongoing crisis, it should be conceptualized as a systems problem. Here are some examples and support for how we can be involved:  

· The General Education Leadership Network within the Michigan Association of Intermediate School Administrators (MAISA)
· MAISA Return-to-School Guidance Documents
· Remember our NASP Practice Model. This national model has systems level consultation at the core of our identity included within the ten Domains of Practice.

· Remember that nothing will go as perfectly planned (and as we are accustomed to) and that everything will take longer than we are accustomed to (and it will certainly be more frustrating).  

· Remember to consider your sphere of influence. You are looked to for direction and leadership in so many ways; it is both a responsibility and an opportunity. 

· Use your resources and reach out to trusted confidants, district peers, and your MASP colleagues!  This can be helpful with best practice questions, and certainly when there are ethical or legal concerns and questions.

· No matter what, please remember to be patient with yourself in the midst of the ambiguities we’re all addressing. Take it day by day, engage in self-care and self-compassion, and do your best work!
SCHOOL PSYCHOLOGY OVERALL ROLE AND FUNCTION

	Questions/Issues raised:
· What will my role look like? 

· How to switch my role to academic and social/mental health interventions more than assessment?

	General Considerations:

· SPs have training and are skilled to provide academic skills and social/mental health interventions.

· We need to do more than “bounce back” into our roles; we need to “bounce forward” and conceptualize the current pandemic context as an opportunity to alter our roles in ways that we have envisioned. 

	Specific Resources:

· MASP Guidance Document: The Role of the School Psychologist in the Return to School Post COVID-19
· MASP COVID-19 Response Model of Practice
· NASP COVID-19 Resource Library on return to school and various interventions
· NASP COVID-19: Crisis and Mental Health Resources


EVALUATION

(Determining student needs, making eligibility decisions, etc.)

	Questions/Issues raised:
· How to conduct virtual evaluations?

· What should MTSS look like during a pandemic? How do we define lack of instruction? How to determine SLD when all students are behind.  Where to consider the “starting point” for the instructional period? 

· If we hold off on initial evaluations, what are the legalities of timelines, parent consent, etc.?  What is the threshold for determining that it is appropriate to move forward with an initial evaluation or not, e.g., when youth are behind academically, many parents are having difficulty getting their children to focus on schoolwork, etc.?
· What constitutes a best practices evaluation during a pandemic?  

· How to avoid both under- and over-identification?

· How will we judge disability from “slide” due to pandemic-related lack of instruction?

· Are we ‘catching-up’ on last years’ referrals so to speak rather than new referrals?

· Is Michigan considering other definitions of disability?  I don't know what the current status is, but I believe Iowa identified students only as "student in need of services," rather than CI, LD, etc.

	General Considerations:

· These are systemic vs individual decisions.  It is important to draw on our teams now, even more than usual.  Remember: Evaluation is a team process and responsibility, rather than an individual one.
· Refusing evaluations is not the answer from ethical, legal, or role expansion perspectives.

· We still have to ask the key questions: (1) “Why is this referral being made?” and (2) “What does this child need?”

· Ultimately, the three questions required of evaluations are equally important, not just the first one (1) Does the student have a disability?  The latter two are critical as well:  (2) Does the disability limit access to or progress in the general curriculum?, and (3) Are the disability and limitations severe enough to require specialized instruction so the student can access or progress in the general curriculum?.

· It is our opportunity to advocate for and use nontraditional evaluation and assessment methods. It is helpful to remember that tests don’t qualify students for special education; professionals do.
· Standardized testing is not the only way to contribute to a meaningful evaluation.  We need to restore professional decision-making and clinical judgment that has somehow been lost over time to the tests and test scores.  School psychologists can (and should) take that back!  

· It is our opportunity to retool how we answer the questions of eligibility and intervention.

· This requires us to think beyond typical models and confines, and ancillary staff will have to work together more than ever. 

· It was recommended that you track your referrals carefully this year and look at trends.

	Specific Resources:

· Oakland Schools Guidance Document:  Conducting School-Based Evaluations for Special Education Eligibility During COVID-19
· Article:  Conducting Psychoeducational Assessments During the COVID-19 Crisis: The Danger of Good Intentions
· Article:  Teleassessment with Children and Adolescents During the Coronavirus (COVID-19) Pandemic and Beyond: Practice and Policy Implications; https://psyarxiv.com/2py3j
· NASP Resource:  

 HYPERLINK "https://www.nasponline.org/resources-and-publications/resources-and-podcasts/covid-19-resource-center/return-to-school/the-pandemics-impact-on-special-education-evaluations-and-sld-identification" \h The Pandemic’s Impact on Special Education Evaluations and SLD Identification
· NASP has inquired with the US Department of Education (DOE) on the legalities of the parameters around initial evaluations, and when NASP receives a reply we will post it on our MASP website.  
· MASP has inquired similarly with the Michigan Department of Education (MDE) in this letter and we will post the eventual reply on our MASP website.  MASP MDE Letter Special Education Evaluations & Virtual Assessment



ASSESSMENT
(Using testing tools to contribute to data collection for the tier II or evaluation process) 

	Questions/Issues raised:
· What tests can be given and how much can we deviate from standardized administration practices?  Is there a statewide recommendation about remote assessment?

· What fully online assessments are recommended as psychometrically sound?

· How to apply norms when breaking administration standardization? Is it any different than when we break standardization to “test the limits?” 

· Should we even give our standard tests?  How do we do it well when we do? 

· How to assess within each disability area?

· Are national norms that were taken in prior years still valid given all the missed instruction since March?  Can/should we use March norms when testing this fall 2020?
· How can we argue for the use of CBMs vs traditional assessments?

· Some cognitive factors are able to be assessed adequately (more or less) when students and SP are wearing masks (i.e.., Gf) but others cannot (i.e., phonological processing.) How can we administer the CTOPP-2 with any sort of fidelity?
· How does testing with PPE affect reliability of results?

	General Considerations:

· Alternative assessment and evaluation has always been with us.  We “test the limits” outside of the standardized practices all of the time when testing various hypotheses, and then we describe those non-standardized methods when discussing our results, implications, and recommendations. Assessment tools/tests are not perfect science and they do not fit all needs.  We can think flexibly and outside of our traditional lenses regarding evaluations and the assessments that partially comprise evaluations;we have always been able to do this.

· Any deviations from standardized administration procedures will affect reliability and validity of results. SPs will have to use their keen observation skills more than ever and make and offer judgments about the impact of those deviations on the results and what they mean. We have to treat each case individually, as there may be deviations in many cases, but not in others.  

· It's important to consider ethical factors when breaking standardization without fully understanding the implications of these actions; please refer to relevant test publisher statements.
· Natalie Politikos, the current NASP Program Approval Board Chair, noted the following relevant points:  “Part of the decision making process should be relying on our ethics statutes as well as any legal precedents. I always ask my students to reflect on whether they can justify their decision if they have to do so in court (indicating that my administrator told me to do so is not a legal defense). Administering instruments that are not meant to be administered remotely constitutes a violation of the standardization process. Even in the presence of tools that have been created for use remotely, we should treat each case as an individual case.”
· Assessment must include consideration of context, including the current pandemic.

	Specific Resources:

· NASP Resource: Considerations for Academic Screening Upon the Return to School; 
https://www.nasponline.org/resources-and-publications/resources-and-podcasts/covid-19-resource-center/return-to-school/considerations-for-academic-screening-upon-the-return-to-school
· NASP Resource:  Considerations for Academic Assessments and Interventions Upon the Return to School; 

 HYPERLINK "https://www.nasponline.org/return-to-school-academic" \h https://www.nasponline.org/return-to-school-academic
· NASP Resource: The Pandemic’s Impact on Special Education Evaluations and SLD Identification
· The Oakland Schools (Oakland County ISD) Guidance document provides great information, including suggestions by disability area:  Oakland Schools Guidance Document:  Conducting School-Based Evaluations for Special Education Eligibility During COVID-19
· As noted above, MASP’s inquiry to the MDE will be shared on our website once we receive a reply.


INSTRUCTION AND INTERVENTION

	Questions/Issues raised:
· How to determine appropriate instruction/determine if general education instruction has been adequate?
· Ethics of principals insisting that instruction was adequate since March? 

· Legal guidelines on remote learning?
· How are we going to conduct universal screening? 
· How do we determine if students take advantage of various intervention opportunities, and how well they are engaged and participating?

· During virtual learning, how do we document a student’s access to and engagement in instruction, particularly when asynchronous?

	General Considerations:

· Critical first questions to your teams and administration (part of your advocacy role):  How is instruction being done at all three tiers?  What is specifically being done?  How robust is the instruction?  How are youth being assessed?  How is the district educating staff and how is the instruction being adapted to meet the state curriculum standards and goals?
· The MDE has relieved one of the three required K-8 universal screenings during the pandemic, but two per year are still required, one in the first 9 weeks and the other before the last day of school.

· We also need to specifically assess how independent students are required to be, given that some may be home alone if caretakers have to go to work and there are no other available and accessible caretakers.
· In providing FAPE and LRE, a best way to err on the side of caution is to differentiate for all and provide quality instruction and quality interventions....all education is going to look "special" and our Tier 1 is going to have to look a lot different in order to meet the needs of all students.

· It will be important for us to help our districts discover ways to provide specialized intervention at Tier II, and even Tier III.  
· It is important to explore what the district is doing for tracking students’ work time, engagement, and productivity/work submissions.  Are they using a commercial platform? or informal teacher data collection?  This has implications for how we determine RTI.

· We also need to ensure equitable access to instruction for students, and work with our problem-solving teams in order to detect and reduce/remove barriers.  

	Specific Resources:

· Universal/benchmark screening requirements:  http://legislature.mi.gov/documents/2019-2020/publicact/pdf/2020-PA-0149.pdf
· NASP Resource:

 HYPERLINK "https://www.nasponline.org/resources-and-publications/resources-and-podcasts/covid-19-resource-center/return-to-school/considerations-for-reading-intervention-upon-the-return-to-school" \h   Considerations for Reading Interventions Upon Return to School
· NASP Resource:  

 HYPERLINK "https://www.nasponline.org/resources-and-publications/resources-and-podcasts/covid-19-resource-center/return-to-school/considerations-for-math-intervention-upon-the-return-to-school" \h Considerations for Math Interventions Upon Return to School
· NASP Resource: Considerations for Academic Screening Upon Return to School


BEHAVIORAL OBSERVATIONS AND RAPPORT WITH CHILDREN

	Questions/Issues raised:
· What are some virtual behavioral observation and assessment methods? 

· How to best do it at home and at school? 
· What does building rapport look like in an online environment?

· How to build rapport with students who are deaf and hard of hearing? 

· How to build rapport with new students while wearing PPE?

· What is the impact of increased anxiety on assessments?

· How to evaluate/observe students who do not attend their virtual classes regularly?
· Will traditional classroom observation methods still be helpful for evaluations, since we typically compare to peers, and nothing is going to look 'normal' in classrooms?


	General Considerations:

· We can normalize things for students as part of building rapport, including using humor to connect.

· It will take extra time, and more points of contact with the students, to build rapport. 

· Also, clear masks were one suggestion for work with students to promote rapport and equity, including in working with students who may be deaf & hard of hearing.
· Be sure to comment on your assessment of anxiety levels and qualify your findings based on your observations and assessment.

· If we can see all or most youth on the screen during virtual learning, then we will have a norm group to which to compare the behavior of the target student.

· Hope and positivity is important; reports from some members who have been conducting evaluations and therapy over the summer indicate that both students and adult clients are responding remarkably well to everyone wearing masks.

	Specific Resources:

· NASP Resource:  Helping Children Cope With Changes Resulting From COVID-19 
· Some of our attendees who focus on the ECE level mentioned that they are doing the following:

· Asking families to record and send them naturalistic videos in the home environment,

· Conducting hand-picked assessments they deem appropriate for the virtual setting,

· Using Zoom observations, and 

· Using extensive parent interviews and ratings scales.   




    TRAUMA-RESPONSE, SOCIAL-EMOTIONAL LEARNING, AND MENTAL HEALTH

	Questions/Issues raised:
· How can we focus on SEL as the main focus this year instead of evaluations?

· Are districts looking to the school psychologist and team to provide more PD on the behavioral signs of anxiety, increased ADHD symptoms, and how to modify and differentiate instruction to serve and instruct students in this new environment?

	General Considerations:

· Within each district and each building, there is an obligation in the Return to School plans that there be a mental health liaison, for students, staff, and potentially families.  If that person is not identified, we can assert ourselves and step into that role. 

· SEL screening is important!  (despite being recommended, but not required by MDE)
· One of our attendees aptly and insightfully said:  “Let’s hope that people realize that no one is starting the school year refreshed and anxiety-free.  SEL first and foremost starts with SEL skills for the staff.”
· It is important for us to pay attention to the fact that we are in a dual pandemic and COVID is only one of the issues that we need to address; social justice is interwoven. We have to recognize the many stressors and be kind to and patient with ourselves, and to put the demands on us in perspective with our own social-emotional/mental health and well-being. 

	Specific Resources:

· MDE Recommendation for Universal SEL Screening
· NASP Resource:  ASCA-NASP School Re-Entry SEL Considerations Guidance 
· NASP Resource:  Returning to School Following COVID-19 Related School Closures: The COVID-19 School Adjustment Risk Matrix (C-SARM)
· NASP Resource:  Providing Effective Social–Emotional and Behavioral Supports After COVID-19 Closures: Universal Screening and Tier 1 Interventions
· NASP Resource:  Tier 2 Social–Emotional Learning/Mental and Behavioral Health Interventions: Post COVID-19
· Mental Health America Resource:  Back To School 2020 Toolkit
· Second Step has a great website with tons of FREE resources for SEL  https://www.secondstep.org/
· MASP Social Justice Resources



SOCIAL JUSTICE AND MULTICULTURAL CONSIDERATIONS

	Questions/Issues raised:
· How can we address the issue of the disproportionate number of parents of privilege requesting evaluations right now?  How to ensure access for all?

	General Considerations:

· More than ever, it is critical that we examine last year’s data on who is struggling and that we preemptively do thorough record reviews on new students before waiting for potential problems to be revealed.  

· It is important to consider the trauma that students of color have experienced recently and over time, and how that may impact them educationally.
· Racism is a critical public health issue that impacts all aspects of our health, especially mental well-being.  And, we know that communities of color are disproportionately impacted by COVID-19.  We really need to consider the intersection of these factors as we approach our work with schools and communities!   
· Remember to have extra sensitivity and pay attention to collaboration to understand how people of various marginalized communities and of different cultures feel about special education.



	Specific Resources:

· MASP Call to Action for Social and Racial Justice
· NASP Resource:  Countering Coronavirus Stigma and Racism: Tips for Teachers and Other Educators
· NASP Resource:  Equity Considerations During and After COVID-19 School Closures 
· MASP Social Justice Resources


SAFETY

	Questions/Issues raised:
· How to be safe during assessments when working with one on one with students?  

· How to ask districts to provide access to digital testing materials, PPE items, etc.?

· For schools working in person, what about youth who bite or spit on us?

· How to handle students whose masks don’t fit well, or who otherwise are not following safety guidelines?



	General Considerations:

· There is no firm guidance on individual comfort levels with human contact during COVID.   

· In any case, ensure that your districts are coordinating with local public health agencies to help determine levels of safety or risk.

· We are going to have to teach students about safety, given that their understanding of the need for safety precautions (e.g., masks, sanitizer, hand washing, physical distancing, etc.) may vary greatly, with varying levels of support and encouragement within and throughout the community.



	Specific Resources:

· Ideas from our colleagues:  Carrying a little fan with you for ventilation, extra long pencils and extendable pointers to point to easels or other stimuli, salad tongs for mixing up blocks, blue painters tape to define physical boundaries.

· MI Return to School Roadmap has safety guidelines: 

https://www.michigan.gov/coronavirus/0,9753,7-406-100467_100913---,00.html
· Talking to Your Kids About COVID-19



SCHOOL PERSONNEL SELF-CARE

	Questions/Issues raised:
· How to have more collaborative, connective groups and discussions like this one with fellow SPs on an ongoing basis?

· How can we help support a community of care so it feels more connected with one another?


	General Considerations:

· It will be helpful to remember to communicate openly, directly, and explicitly with your district regarding what work you can do remotely and what cannot be done remotely;set clear boundaries.

·  SEL for staff should be equally considered with students, if not even moreso; we must take care of the caretakers.  During her SEL presentation, Melissa Reeves, former NASP president, noted that healthy SEL must occur in teachers, too, asit starts with the adults in children’s lives. 


	Specific Resources:
· School Psychology Self-Care Website by Lisa Kelly-Vance & Lauren Mangus https://www.schoolpsychologyselfcare.com/
· Fact Sheet:  Teachers - Protecting Your Mental Health



· There are general resources that apply to all topics above, e.g., the Michigan Alliance for Families has Thursday webinars available.  https://www.michiganallianceforfamilies.org/all/
https://www.michiganallianceforfamilies.org/wp-content/uploads/2020/08/Return-to-School-2020.pdf
ADDITIONAL INFORMATION

· We will be paying attention to the potential outcomes of these stressors and providing forthcoming guidance, including as issues arise.  

· We will be monitoring ethical and legal issues that are likely to arise.  We need everyone’s partnership to know what is most salient in your area, what is working, what are remaining concerns, and especially if there are legal and ethical issues that we should be aware of and for collaboration. http://www.maspweb.com/Professional-Standards-in-MI-SP
· We will be monitoring the current shortage for additional impacts and considerations. 

· We will be planning additional next steps, including several webinars are being planned:

· Review of the Oakland Schools guidance document

· Self-care for practitioners

· Practice model/role expansion 

· Legal aspects of assessment 

· We will be making regular updates to our website, so please keep checking back.  We will also send periodic blasts through email and facebook when information is updated. 
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